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Why this course? 

In this class we look at at the future of classical music.  

There are two parts to that. First is the crisis that classical music has been in for many years. How many 
years? One way to measure the length of the crisis is by the year I first started teaching this course, which 
was way back in 1997. There was a sense of crisis then, and that’s why this course was started.  

This is a crisis of an aging audience, falling ticket sales, classical music institutions having financial 
problems, and a sense many people have that classical music has lost its relevance in our society, because 
so few people care about it.  

Lately the crisis has gotten worse. In the course we read a document I prepared from newspaper reports, 
showing how, in the past 15 years, many major orchestras have had severe financial problems, so severe 
that they’ve cut their musicians’ pay. This year — though this hasn’t been widely reported — some major 
orchestras are selling fewer tickets than they’ve ever sold before. Some of them are performing in halls 
that are only half full, or even emptier than that. I know this from many sources, including people I know 
inside the orchestra world.  

I want to note that what I’ve just said — and much of what we do in the course — is about conditions in 
the U.S., which since I’m American is of course what I know best. Though from what I’ve seen when I’ve 
traveled or worked with people in other countries —largely Europe, Britain, and Australia — and from 
what I’ve heard from students from other countries who’ve taken this course, I think things are pretty 
similar elsewhere in the world.  

Except possibly in Asia! Since there are many Asian students in this class, I want to say that I know less 
about classical music in Asia than I do about how it’s doing in other places. So I’ll be very interested to 
hear from those of you who are from Asia — and any country besides the U.S — about how things are 
where you’re from. 

But the crisis — serious as it is — is only part of what I see when I look at classical music’s future.  

The other part is that, for many years, classical music has been changing, and to me the changes seem 
healthy. Most of us, I’m sure, know about many of them. At least in the U.S., there’s a new emphasis on 
bringing classical music out of the concert hall and the opera house, and into the community. There’s a  
search for a new, younger audience.  

And we’re accessible, more like what we see in the world outside classical music.Many performances are 
more informal than performances used to be. We talk to our audience. Some of us perform the great 
masterworks in new and more personal ways, and find ways to combine classical music with other musical 
styles.  

There’s an upsurge of diversity, with an emphasis throughout the field on composers and conductors who 
are Black and/or female (including Black and women composers from the past, who up to now have been 
forgotten). This makes us look more like the world around us.  

And there’s an emphasis on entrepreneurship, on classical musicians making their careers on their own, 
often in new ways. And this creates opportunities.  
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If you want to do something new with your music — even something not taught or done at conservatories 
— you can do it. You’ll find that other musicians may be doing the same thing, and that there’s support for 
all of you. Or you may find that you’re the first to do something new and wonderful, and that the classical 
music world — and also a new audience — is responding to it, paying attention to you, getting excited 
about what you do. 

So, yes, the classical music has problems. But problems can create opportunities, and in a changing world, 
you might have a chance to live your dreams. 

 
Course outline 

Here are the main topics we’ll discuss in this course: 

The crisis in classical music: We’ll look at it in some detail. What caused the crisis? How bad is 
it? Will the audience disappear? Will classical music institutions go out of business? How wide is 
the gap between classical music and the rest of our culture? 

What classical music is, and why it’s valuable: If we want to save classical music, we need to 
know why it should be saved. It’s not enough just to say that we love it. Why do we love it? What 
can it contribute to our world? Why should people who don’t now listen to classical music give it 
a chance? 

Classical music in the past: If you look at how classical music was many decades ago, you’ll 
think you’re in another universe. The audience was young. Classical music was an active part of 
mainstream culture. It was widely broadcast on the radio, and even shown on commercial TV. 
New operas — not many, but still a few — were produced commercially on Broadway alongside 
plays and musicals. Classical music institutions could count on selling tickets without any 
marketing. Their audience simply came to concerts, year after year.  

And if you go back to the 18th and 19th centuries, you’ll find that classical music wasn’t as formal 
as it later became. Classical musicians improvised. And — to judge from written reports, and from 
early recordings — they played with winning individuality.  

And the audience was lively. In Mozart’s time, people applauded — during the music! — the 
moment they heard something they liked.  

What can we learn from all of this? Could classical music ever be as free today as it was in the 
past? Would it help us find a new audience? Would we enjoy music more, if we felt freer, more 
spontaneous when we performed? And if we had a livelier connection with our audience?  

Pop music: As we all know, pop music is everywhere, in everyone’s lives, defining not just what 
they think music is, but what they think the world is, and who they think they themselves are.  

In my experience — I’ve worked in the pop music world — pop music can be vastly creative. And 
it’s a huge universe, greatly varied, with many artists who never make the pop charts doing 
important and influential work.  

So what’s its relationship to classical music? Is pop music — in all its great variety, all of its 
genres, all of its many subcultures — only entertainment. Or is it another kind of musical art? 

Fixing the crisis: 

Changes: As I’ve said, the classical music world is exploding with change. We’ll look at 
some of the changes, at some of the things that people have done to make classical 
music new again, to reach out to the community, and to find a new audience. 

Diversity: In the midst of change, both in classical music and in the wider world, 
diversity presents a huge challenge. Or at least it does in the U.S. and in Britain, two 
multicultural societies in which the people involved in classical music (and especially 
those who run classical music institutions) have been largely White. In the past 
generation, and even earlier, there have been many Asians coming into the field, which 
is a definite change. But one thing remains the same. The composers we perform are 
almost entirely White, European, and male. Does this have to change?  

The answer coming from within the classical music field, at least in the U.S., seems like 
“yes.” Classical music groups of all sizes, from the biggest orchestras to the smallest 
ensembles, are playing more music by women and by Black composers. And they’re 



making plans to bring more people of color into classical music, both onstage and in the 
audience. We’ll look at some of those plans, and try to judge how well they’re working. 

Entrepreneurship: In the midst of crisis and change, what can you do for yourselves, as 
students and in your professional careers? Can you help find a new audience for 
yourself, and for classical music?  

We’ll talk about entrepreneurial ways of doing that. And we’ll end the course with a look 
at ways for all of you to create your own brand. Branding is important in today’s world, 
but it’s not just for big corporations, not just for Coca-Cola and Apple. It’s how we 
identify all the products and services we buy, including those the arts.  

For all of you, branding can be a way to help you build your careers, especially if you 
build it in new, entrepreneurial ways. You all have your own unique and deeply personal 
approach to making music. If you can tell the world what that is, you can make people 
care about the music you make. 

Important! You can see just by reading this that I have ideas, sometimes strong ones, about what we’ll 
talk about in this course. And I’m sure you have ideas of your own.  

If your ideas are different from mine, feel free to disagree with me. Nobody knows all the answers. And 
all of us, in our different ways, are working toward a future in which we hope classical music can 
thrive. 

Assignments (full details online, at the course web page):   

This is a course in questions, not answers, so the most important part of our work will be the discussions 
we’ll have in class. 

But of course you’ll have things to read, music to listen to, and videos to watch, all related to the topics 
we’ll discuss.  

After many of our classes, you’ll have a short written assignment, in which I’ll ask you to write something 
about things we discussed in class. I’ve found that this brings me closer to all of you, giving me a chance to 
find out what all of you think, and often to respond to each of you individually.  

You’ll also have two informal short papers to write. One is about why you think classical music is valuable, 
and in the other, you’ll plan a concert to appeal to people who don’t normally go to classical performances. 
You’ll submit all these assignments — the short ones after every class, and the two papers — on Canvas.  

And you’ll make one presentation in class, at the end of the course. In this presentation, you’ll take a step 
toward branding yourselves, by presenting words and images that you feel show what you’re like as a 
musician. 

 
How you’re graded: 

As I’ve said, the most important part of this course is what happens in class. I often present things there that 
aren’t in your reading assignments. And beyond that, in our class discussions all of us (including me) can 
work out our thoughts on the issues we’ll confront.  

To me, this is the most crucial thing we do. So a large part of your grade will be based on class 
participation, though the papers and short assignments also count. I won’t grade the presentation, because 
it’s very personal, and also because in my experience almost everyone does it well. 

If English isn’t your first language, I understand that. If you’re not sure how to say what you’re thinking, 
I’m on your side. I’ll encourage you, and give you time to work it out. If you make mistakes speaking or 
writing English, that’s understandable. What matters most is what you think. That’s what interests me, and 
I’ve found, after many years of teaching, that everyone has something to say. And that everyone — no 
matter how new your English is — can find ways to say it.  

One last word: 

I want this course to be fun. I’ll try to surprise you with some of assignments, and with music I might play 
in class.  
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And if past years are any guide, our class discussions might surprise all of us. Nothing is off limits, and no 
opinions are sacred, including my own. 

And now some official things.  

 
Juilliard’s attendance policy (short version):  

You’ll find Juilliard’s official attendance policy at the end of this overview. When you read it, you’ll see that 
there are two kinds of absences from class. An unexcused absence is when you just don’t show up. And an 
excused absence is when you tell me why you can’t be in class, and I say it’s OK. Or when you miss class 
because you have professional leave, approved by me and by the school.  

Note that absences because of lessons, coaching sessions, and unofficial rehearsals are considered 
unexcused. Absences for official Juilliard rehearsals are considered excused, and don’t count toward the 
number of absences you’re allowed.  

The policy says that if you have more than two unexcused absences, your grade should be lowered. You can 
find further details in Juilliard’s document. If you’re having trouble of some kind that makes it difficult for 
you to come to class, please reach out to me, and we’ll see what can be done. 

If you’re given excused absences, I may want to assign you extra work to make up for classes you miss. 

More on Juilliard policies: 

I’m required to include these, exactly as they appear in a Juilliard official document: 

Policies	and	Addi-onal	Informa-on	

Adding	and	Dropping	Classes.	The	final	day	to	drop	a	course	(without	it	appearing	in	your	transcript)	is	
January	18.	A8er	this	date,	the	policy	regarding	“dropping	classes,”	as	listed	in	the	catalog	under	
Schedule	Changes,	will	apply.	The	deadline	to	request	a	withdrawal	is	February	17.	The	Academic	
Calendar	may	be	found	on	the	website	under	Campus	Life.	

A?endance.	ADendance	is	required	at	Juilliard	for	all	classes	and	class-related	acGviGes.	For	academic	
courses,	aDendance	will	be	graded	according	to	the	policies	summarized	below	(the	full	policy	is	
available	on	MyJuilliard	under	Academic	Affairs).	

Grading.	In	each	semester,	grades	in	courses	meeGng	1	Gme	per	week	will	be	lowered	to	the	next	grade	
level	(i.e.,	A	to	A-,	A-	to	B+,	etc.)	with	each	unexcused	absence	aCer	the	second;	grades	in	courses	
meeGng	2	Gmes	per	week	will	be	lowered	to	the	next	grade	level	(i.e.,	A	to	A-,	A-	to	B+,	etc.)	with	each	
unexcused	absence	aCer	the	third.	(For	grades	in	courses	that	have	a	lab	component	and	therefore	
meet	3	Gmes	per	week,	please	see	the	full	aDendance	policy	on	MyJuilliard).	ADendance	will	be	taken	at	
the	beginning	of	class.	Any	student	who	arrives	a8er	aDendance	is	taken	will	be	marked	“late.”	Three	
late	arrivals	to	class	or	early	departures	from	class	consGtute	one	unexcused	absence.		

Students	will	receive	a	grade	of	Insufficient	ADendance	(IA)	if	they	accrue	more	than	the	following	
number	of	excused	or	unexcused	absences:	

• Courses	meeGng	1	Gme	per	week:	3	absences	maximum	(excused	or	unexcused).	
• Courses	meeGng	2	or	more	Gmes	per	week:	6	absences	maximum	(excused	or	unexcused).	

For	classes	with	a	lab	component	

• the	aDendance	policy	for	courses	meeGng	1	Gme	per	week	applies	to	the	lab;	
• the	aDendance	policy	for	courses	meeGng	2	or	more	Gmes	per	week	applies	to	the	class.	
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Exceeding	the	maximum	number	of	absences	in	either	component—three	or	six	absences	
respecGvely—will	result	in	an	IA	in	the	course.	

Absences.	Absences	may	be	excused	or	unexcused	according	to	the	descripGons	below.	Cases	where	
excused	absences	have	been	obtained	under	false	pretense	cons-tute	academic	fraud	and	
immediately	will	be	referred	to	the	Academic	Conduct	Commi?ee.	

• Absences	due	to	illness,	injury,	family	emergency,	and	approved	professional	leaves	may	be	
excused	at	the	instructor’s	discreGon.	Students	who	intend	to	take	an	excused	absence	in	
observance	of	a	religious	holiday	not	officially	recognized	by	the	school	must	inform	their	
instructor	at	the	start	of	the	semester	of	their	intenGon	to	do	so.	Absences	due	to	concerns	
about	COVID-19	or	COVID-19	exposure	also	may	be	excused.	Students	experiencing	any	COVID-
related	symptoms	should	immediately	complete	the	COVID-19	reporGng	form	(available	here).	

• Absences	for	lessons,	coachings,	and	unofficial	rehearsals	are	considered	unexcused,	as	are	
absences	due	to	early	departures	for,	or	late	returns	from,	vacaGons,	whether	for	reasons	of	
reduced	travel	cost	or	for	another	reason.	

Juilliard-Mandated	Absences.	Juilliard-mandated	absences	include	absences	required	for	Juilliard	
programming	and	absences	due	to	required	quaranGne	or	isolaGon	periods.	An	absence	is	considered	
mandated	by	Juilliard	only	if	the	instructor	receives	official	noGficaGon	from	the	school	to	excuse	the	
absence.	Juilliard-mandated	absences	are	both	excused	and	exempted	from	the	maximum	number	of	
allowable	absences	cited	below.		

Academic	Integrity	Policy.	Academic	integrity	is	a	core	value	that	ensures	respect	for	the	academic	
reputaGon	of	The	Juilliard	School,	its	students,	faculty	and	staff,	and	the	degrees	it	confers.	Juilliard	
expects	that	students	will	conduct	themselves	in	an	honest	and	ethical	manner	and	respect	the	
intellectual	work	of	others.	Students	are	required	to	adhere	to	the	policies	listed	in	the	catalog	under	
Academic	Policies.	More	details	about	academic	integrity,	plagiarism,	and	how	to	prevent	plagiarism	can	
be	found	in	MyJuilliard	under	Academic	Integrity.	

Office	of	Academic	Support	and	Disability	Services	(OASDS).	OASDS	provides	tutoring	(in	collaboraGon	
with	Academic	Affairs)	and	disability	support	services	via	accommodaGons	to	students	with	qualified	
disabiliGes.		

Academic	Support:	Students	in	need	of	tutoring	should	first	inquire	with	their	instructor,	the	head	of	
the	relevant	department,	Academic	Affairs,	or	OASDS.	A	reasonable	out-of-pocket	rate	may	be	
required	unless	a	financial	or	documented	disability-related	need	is	determined,	in	which	case	
Juilliard	will	cover	the	cost.	Tutoring	for	wriGng	is	also	available	through	the	WriGng	and	
CommunicaGon	Center.		

For	tutoring	resulGng	from	a	disability	need,	students	must	1.	request	tutoring	directly	with	the	
instructor	or	OASDS;	and	2.	have	a	completed	Tutorial	Contract	on	file	with	OASDS	(signed	by	the	
instructor,	tutor,	and	the	student).			

Disability	Services:	The	Juilliard	School	is	commiDed	to	providing	equal	access	to	and	parGcipaGon	in	
Juilliard’s	campus	and	educaGonal	programs.	OASDS	offers	confiden-al	support	to	all	students	with	
temporary	or	permanent	disabili-es,	including	but	not	limited	to	emoGonal,	medical,	mental	
health,	or	physical	health-related	issues	and	other	funcGonal	barriers.	Any	confidenGal	informaGon	
obtained	to	arrange	disability	accommodaGon	is	in	no	way	associated	with	or	included	in	the	
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student’s	permanent	educaGonal	record.	To	receive	disability	accommodaGon,	students	must	first	
parGcipate	in	a	confidenGal	disability	accommodaGon	request	process.	If	the	request	is	approved,	
OASDS	will	issue	an	official	disability	accommodaGon	leDer,	by	way	of	the	student,	to	either	the	
student’s	instructor	or	a	member	of	staff.	Disability	accommodaGon	is	not	retroacGve	and	
only	begins	once	the	instructor	or	staff	member	has	received	an	accommodaGon	leDer.			

For	assistance	with	disability	accommodaGon	visit	www.juilliard.edu/oasds,	contact	OASDS	
by	emailing	oasds@juilliard.edu,	call	212	799	5000	ext.	320,	or	visit	OASDS	in	suite	245B.			

Equity,	Diversity,	Inclusion,	and	Belonging	(EDIB).	The	Office	of	EDIB	is	commiDed	to	supporGng	all	
students,	faculty,	and	staff	in	creaGng	equitable	and	inclusive	learning	and	working	environments.	We	
center	community	building,	collaboraGon,	and	challenges	as	opportuniGes	for	growth.	These	values	are	
upheld	by	conGnuous	learning,	and	the	office	acts	as	a	resource	for	the	community.	More	informaGon	
about	the	Office	of	EDIB	is	available	here.	Contact	the	Office	of	EDIB	by	calling	212	799	5000	ext.	598	or	
emailing	edib@juilliard.edu.	

The	Bias	Response	and	Title	IX	Office	(B-TIX).	B-TIX	oversees	and	administers	the	Non-DiscriminaGon	
and	Harassment	Policy	and	Sexual	Misconduct	Policy,	which	details	Juilliard's	reporGng	and	response	
opGons,	community	and	school	resources,	and	rights	extended	to	all	members	of	the	Juilliard	
Community.	These	policies	prohibit	discriminaGon,	harassment,	daGng	violence,	domesGc	violence,	
stalking,	sexual	harassment,	sexual	assault,	sexual	exploitaGon,	and	retaliaGon.	B-TIX	staff	are	neutral,	
trained	individuals	who	manage	response,	make	referrals	to	specialized	resources,	and	are	available	to	
answer	quesGons	and	receive	reports	of	prohibited	behavior.
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